
Report on the Education Seminar: 
'Teaching Methodology and Teacher Education'  
Chiang Mai 12-14 November 2001

1. Introduction

The education seminar Teaching Methodology and Teacher Education was held in Chiang Mai from 12-14 November 2001 and organized by the National Health and Education Committee (NHEC) with the cooperation of the Women's League of Burma (WLB), Students and Youth Congress of Burma (SYCB), Open Society Institute (OSI), Burma Relief Centre (BRC) and Lahu Education Committee (LEC).  There were more than 50 participants.  There were senior teachers, head teachers, teacher trainers and education policy makers of various ethnic and other democratic organizations of Burma.  Four overseas guest speakers contributed their knowledge to the seminar.  The seminar was financed by the Danish Burma Committee (DBC) and Open Society Institute (OSI).

2. Aims of the seminar

The aim of the seminar was to seek advice for the development of teaching methods and teacher education in the ethnic nationality areas.

3. Papers presented by the participants

3.1 Thein Lwin, Barnabas and Nan Lung - A comparison of teaching Burmese language at a Karen school and a Karenni school

Karen schools teach Burmese from K.G to 10th standard and Karenni schools teach Burmese from K.G to 8th standard.  A hypothesis is that Karenni students do well in Burmese after 8th standard while Karen students do not very well after their 10th standard.  A research was conducted at a Karen secondary school at the Mae-Khon-Ka refugee camp and two Karenni schools (primary and secondary) at the Karenni refugee camp.  The method included questionnaire, interview, classroom observation and a reading and speaking test.  Three hundred students, thirteen teachers and ten classrooms were involved in the study.  The finding is that Karenni students do better in Burmese than Karen students.  The discussion categorizes the following facts:

· the mixture of races at school

· language at home

· language at school

· the use of language in the school environment

· teacher's qualification

· teaching methods and

· course book/textbook

Major differences between the Karenni school and the Karen school are:

· Karenni students have more chance to speak Burmese because of the mixture of students and also Burmese is used as a common language

· Karen students use more Karen language and less Burmese language

· Karenni teachers use teaching aid materials when they teach Burmese

· Karen school uses the method of 'teacher talks and pupils listen'

· Active learning at Karenni school

· Passive learning at Karen school

3.2 Jill Bettenhausen and Karin Dahl - Reading and Writing for Critical Thinking

Jill Bettenhausen explained the background of the Reading and Writing for Critical Thinking Project (RWCT).  RWCT is based on the idea that democratic practices in schools play an important role in the transition toward more open societies.  Active in 20 countries of Central and Eastern Europe and the former Soviet Union, RWCT introduces research-based instructional methods to teachers and teacher educators.  These methods are designed to help students think reflectively, take ownership for their personal learning, understand the logic of arguments, listen attentively, debate confidently, and become independent lifelong learners.  The programme can be used in all grades and subjects with existing curricula.  RWCT methods are adapted for classrooms in order to promote:

· active inquiry

· student-initiated learning

· problem-solving

· critical thinking

· cooperative learning

· writing and reading process

· alternative assessments

Karin Dahl demonstrated a teaching method regarding students' active participation in teaching and learning.  She used an example about the teaching of 'sea turtle'.

Jill Bettenhausen is the Project Manager at the International Reading Association where she works in the International Development Division.  Dr Karen Dahl is a professor in the United States.  She teaches the language, literacy and culture programme at Ohio State University.

3.3 Scott O'brien - Indigenous and cultural - based education

Scott O'brien stated that curriculum is the mother of teaching methodologies and teacher education.  The following are the difficulties of curriculum implementation in Karen areas:

· Lack of resources and textbooks to aid in teaching the curriculum

· Teachers unable to understand and use new system

· Curriculum in language other than local language - teacher themselves struggle to understand curriculum content

· Content level is 'above' the level of students and teachers

· Too much content

· Content unfamiliar/irrelevant - alienating

Scott O'brien suggests native language and native cultural based curriculum which ensures native language, content material, ecological context, social and cognitive process, which leads to a broad cultural based curriculum.

Scott O'brien is an Irish-Canadian who is interested in post-colonial and Indigenous education.  He is a member of the Karen Teacher Working Group.

3.4 Rosalie Metro - Re-imaging Burma: Towards a multi-polar history curriculum

Rose Metro suggests that a multi-polar, democratic historical methodology should be included into the teaching methodology.  Theoretical guidelines are as follows.  In teaching children history, we must allow them, and encourage them, to bring their own versions of history into the classroom.  We must not sublimate their views in a monolithic national narrative, but rather to allow their different views to stand side by side.  We must teach children that there is not one history, but many histories of their country and their nation and even that there are different versions of history alive within their own communities.  By legitimizing a multi-polar narrative of the past, we allow students the freedom to imagine new solutions for the future.

Rose Metro received a BA in history from Reed College in Portland, Oregan, USA.  She specialized in the history of Burma.  She is currently living in Chiang Mai and teaching English for several Burmese and ethnic minority organizations. 

3.5 Saw Wingate, Karen Teacher Working Group (KTWG) - Report on the status of education in the four northern districts of Karen State (November 2001)

The report examines the current status of Karen schools in the four Northern districts of Karen State.  This report comes from data collected by KTWG's 12 mobile teacher trainers.  The mobile teacher trainers personally visited schools in the 4 Northern Districts of Karen State during June - August 2001.  The mobile teacher training team performs three 3-month cycles per year.  They have now completed their first cycle.  In 2002, the mobile teacher-training project will expand into the three southern districts of Karen State.  The main findings of the previous study are as follows.

· Education is highly valued amongst the Karen community.

· The political and economic hardships suffered by communities are inextricably tied to difficulties in the schools.

· Poor health, lack of food, poor security resulting from the Burma junta's military activities, and general poverty all contribute to student absence from school and/or performance in school.  

· Communities' capacity to support their teachers, students and schools, is severely limited for the same reasons.

· The most common stated teacher needs were for subsidies, medicine and teaching materials.

· The most common stated student needs were for food, medicine, materials and textbooks.

3.6 Saw Lar Say - Education and Culture Department, Karen National Union - Teaching Methodology and Teacher Education in Karen Areas

The teaching methods using at schools run by the Karen National Union (KNU) in seven districts
 are traditional teaching method of 'teacher talks and pupils listen' and rote learning.  Karen language is a medium of instruction.  Pass-fail examination system is used.  There are monthly tests, October exam, December exam and a final exam in March every year.  In general, 90% of the students pass the exam and students who fail the exam have to sit next year at the same class.  Some failed students do not appear.

In-service teacher training had started before 1984.  One-year teacher training started in 1987, three-year training started in 1988 and one-year training started again in 1989.  These training were in Marneplaw.  In 1990, trainings were operated in the KNU districts.  In 1995, after the fall of Marneplaw, training continued in Duplayar District.  In 1997, no training was given.  In the 2001 statistics, there were 1290 teachers in Karen area (seven districts) - 1200 primary teachers, 83 junior secondary teachers and 8 senior secondary school teachers.  Only 187 teachers have attended teacher training.

3.7 Htoo Law Hsaw, Teacher Trainer, Karenni National Progressive Party - Teaching Methodology and Teacher Training in the Karenni Area

The paper is based on the experience of schools in the Karenni refugee camps.  These schools encourage the use of teaching aid materials.  The schools emphasize practical rather than rote learning.  In the teaching of history, teachers use evidence and maps.  In mathematics, teachers show samples first, demonstrate most of the sums, encourage group work and give pupils homework.  However, it is still in the early stages and teachers face a problem with lesson planning, using of teaching aid materials and assessment procedures.  All Karenni schools exercise both continuous assessment method and examination.  The schools use pass-fail system and for those students who fail the examination have to sit another year.  In general, 75% of students pass the exam.  Some children who fail exam leave school (about 15%).  There are 335 teachers working in Karenni schools (275 primary, 48 junior secondary and 12 senior secondary).  90% of the teachers have attended training.  There are one-week training for primary school teachers three times per year.  Junior secondary school teachers receive one-week training once or twice a year.  There is no training for senior secondary school teachers.

3.8  Ja Doi, Senior secondary school teacher, Kachin Independence Organization - Report on teaching methods and teacher education

There are 763 teachers (629 primary, 149 junior secondary and 15 senior secondary) at schools run by the Kachin Independence Organization (KIO).  The KIO gives 9-month teacher training for primary school teachers.  In-service training are also given during summer holidays from two to three weeks.  All of the present primary school teachers have attended training.

Regarding teaching methods, Kachin schools follow guidelines directed by the military regime and use the regime's curriculum.  The Kachin language is taught from KG to 7th standard.  Assessment system includes weekly and monthly test, October and December test and a final exam in March.  Generally, 70-75% of the students pass the exam.  It is a pass-fail system and those who fail the exam have to sit it again another year.  Only 60% of the failed students re-attend the class and the rest of the students leave the school.  The paper suggests that the KIO needs more financial support to build more schools and to recruit new teachers.

3.9 Nai Soe Than, Department of Education, New Mon State Party - Teaching, learning  
and teacher education

The paper is a critical review on the education under the military regime (1998-2001).  It includes teaching methods and teacher training.  The schools run by the regime are directed to use child centred teaching methodology and continuous assessment.  However, students are reluctant to participate active learning; the environment (social and political) is not ready and teachers need skills in the interactive teaching methods.

Regarding teacher education, before 1997, 65% of teachers had no training.  It is a progress that the number of unqualified teachers dropped to 47%.  There is a serious shortage of teachers in rural areas while more teachers are working in urban areas, although the instruction is that teacher-pupil ratio should be 1:32.

3.10 Presentation by other organizations

Among participants the representatives of the following organizations presented papers regarding teaching methods and teacher qualification in their areas.  These organizations are:

1. All Burma Students Democratic Front (U Nwe Aung)

2. Burmese Migrant Workers Education Committee (Daw Lily Phyu)

3. All Burma Muslim Union (U Har Mit)

4. Muslim Liberation Organization of Burma (U Po Cho)

5. Pa-o People Liberation of Burma (Khum Praton Tet Lu)

6. Karenni Nationalities People's Liberation Front (Saw Parn Dai)

7. Kayan New Land Party (Nane Kyaw Htay)

8. Lahu Education Committee (U Ai Lone)

4. Group Discussions

Two group discussions were conducted under the following topics:

(1) Teaching methodology

(2) Teacher education

4.1 Group Discussion (I) - Teaching Methodology

The group discussion (I) focused on teaching methods of each subject in the respective areas and categorizes advantages, disadvantages and suggestions.  The subjects discussed are Karen language, Mon language, Karenni language, Burmese, English, maths, science, social subjects, health education, physical education and art.  The results of the discussions are shown on Table 1.

Table 1. Advantages and disadvantages of subject methodology

	Subject
	Advantage
	Disadvantage
	Suggestion

	Karen language
	- native speaker teaches Karen language

- Karen children understand more
	- it is difficult for other children whose  

   mother tongue is not Karen

- Since school language is Sakaw Karen,  

  Po Karen children also face difficulties
	- to use teaching aid material

- Po Karen language for Po Karen children

	Mon language
	- native speaker teaches Mon language

- Mon children understand more
	
	- Mon dictionary

	English language
	- the teaching of English starts at KG

- learn by heart Verb Form

- repetition
	- lack of teaching aid materials
	- teachers should have English language 

   skill

	Burmese language
	- using stories

- children repeat the stories
	- rote learning
	- Method of teaching Burmese for speakers  

  of other languages is needed

- schools need Burmese dictionaries

	Mathematics
	- using examples/samples

- learn by heart times table

- more teaching hours

- homework
	- lack of resources/teaching aid materials

- it is difficult for teachers because  

  students' levels are different
	- to use teaching aid materials (locally)

- mathematics quiz for children

- teachers make attraction for children

- to allow group work

- training for teaching maths

- student-teacher ratio should be reasonable

	Science
	- using teaching aid materials

- definitions and laws are learnt by heart

- giving notes
	- lack of materials for experiment

- learning by heart without practical steps
	- to provide science materials for experiment

- group discussion, demonstration and experiment

- proper lesson planning

	Social Subjects
	- children get knowledge by reasoning  

   and critical thinking

- using methods of telling stories
	- rote learning 

- not using teaching aid material
	- to use teaching aid material

- group discussion 

- teaching for critical thinking

- teacher training

- need references

	Physical education
	- group playing methods

- healthy body
	- it takes time and affects other subjects

- if playing more, it makes less learning
	- need skilled physical education teacher

- play ground and materials

- time frame and proper management

	Health education
	- personal hygiene

- regular school health
	- it is difficult to give health lessons because 

  different age groups are in the same class
	- drug education

- health lesson for right age group

- discussion, giving advice and education

- school health

	Art
	- clear mind

- spiritual development
	- lack of material in teaching art
	- art should be one subject

- need skilled teacher


4.2 Group Discussions (II) - Teacher Education

The discussion included pre-service teacher training, in-service teacher training, teacher subsidy, teacher guide and other suggestions.

4.2.1 Pre-service teacher training

The outcomes of the group discussion in the areas of length of course, qualification, training modules are as follow.

Length of course
9 months to 2 years

Qualification

Secondary school graduate for primary and junior secondary school 

teacher training; graduate/post-graduate for senior secondary school teacher training

Training modules
subject methodology, curriculum management, assessment 

systems, child psychology and educational theories

4.2.2 In-service teacher training

The following are suggestions for in-service training.

Length of course
1 to 2 months, during summer holidays

Type of course

re-skilling

4.2.3 Teacher subsidy

The following are suggestions for teacher subsidy:

· monthly payment Baht 1000 - 2500

· food supply

· medical care

· provide teaching aid materials

4.2.4 Teacher guide

· To prepare teacher guide for each subject and each level

· To review the present teacher guide

· Teacher participation in educational debate

· In-service training

4.2.5  Other suggestions

· To form a teacher union

· To hold local education discussions

· To arrange a meeting between overseas education experts and Burmese teachers

· Further study / continuous education for teachers

· Courses of the NHEC's teacher training should be sent to schools

· To introduce health education, environment education, human rights education and democracy

· Change from teacher centred method to interactive teaching methods

· Capacity building

· Review on teacher education (evaluation) and find more effective ways

5. Conclusion

The above suggestions will be used for the NHEC's present teacher training (16 November 2001 - 15 February 2002) and future training.  The NHEC will also report the findings of this seminar to the education conference, which will be held in March 2002 on the Thai-Burma border.  The participants to the conference will be policy makers of the ethnic and other democratic organizations of Burma, practitioners and education experts.

The NHEC has done evaluation at the end of previous seminars held in April and September.  The NHEC organized this November seminar with the previous evaluation results and got satisfaction from the participants.  The evaluation was made regarding communication, accommodation, food, agenda, topics discussed, participation of the overseas guest speakers and group discussions.  We have also made an evaluation at the end of the November seminar.  We will follow the suggestions of the participants for all of our activities.
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